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How do you teach?
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Why do you think students might be reluctant to engage
with teacher and/or peer feedback?
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MindSEt ThEOry, Dweck, 2006 Youtube

Fixed Growth
Mindset Mindset



https://www.youtube.com/watch?v=-71zdXCMU6A

Mindset Theory, owec, 2006

Growth Mindset

| believe in effort

* Try harder — better learning

T

= . Learn from risk taking

e Learn from feedback on my
efforts

* Positive self concept - open to
new learning




Mindset Theory, owec 2005

Growth Mindset

| believe in | believe in effort

e |eithercanorcan’tdoit ,, : “ * lcantry again and keep learning

* | avoid risk taking — if | make a mistake it 5=~ ==+ | can learn from risk taking
means | am not clever enough - * | can learn from constructive

* | take feedback personally feedback

* My self concept is insecure which limits * My self concept is secure which

my openness to new learning means | am open to new learning




Mindset Theory, owec 2005

Growth Mindset

| believe in | believe in effort

What do you think about mindset theory and student

reluctance to take risks and use feedback?

* | take feedback personally feedback
* My self concept is insecure which limits * My self concept is secure which
my openness to new learning means | am open to new learning




Mindset Theory, owec 2005

Growth Mindset

| believe in | believe in effort

e |eithercanorcan’tdoit ,, : “ * lcantry again and keep learning

* | avoid risk taking — if | make a mistake it 5=~ ==+ | can learn from risk taking
means | am not clever enough - * | can learn from constructive

* | take feedback personally feedback

* My self concept is insecure which limits * My self concept is secure which

my openness to new learning means | am open to new learning




What else might contribute to students’ reluctance
to engage with teacher and /or peer feedback?

1 They may not see feedback as formative because they have already self
assessed the standard of their learning.

1 They may not trust peer feedback because it is not from the ‘expert’
teacher.

 They may not know how to give and receive effective peer feedback.

L We may expect too much from students; the peer feedback may be beyond
their scope.

O They may not recognise feedback as feedback.
SDU-& Pitt and Norton, 2014; Sambell et al. 2013; Reiman and Wilson, 2012; Falchikov, 2007; Brew, 1999



Students need PURT feedback to develop

Personal
Understandable

Relevant

Timely
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Assessment for learning

in higher education
(Sambell et al., 2012)

SDU<~

Emphasizes
authentic and
complex
assessment
tasks

Develops
students’ abilities
to evaluate own

progress, direct
own learning /

Is rich in informal
feedback (e.g. peer
review of drafts,
collaborative
project work)

Has an appropriate
balance of
summative and
formative
assessment

Offers extensive Is rich in formal

confidence- feedback (e.g.
building tutor comment,
opportunities and self-review logs)
practice



Peer assessment (PA) is




Supporting Peer Feedback
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Rubrics — Checklists - Criteria

Causes of War Assessment Rubric- Bachelor and Masters

A

B

Strengths and
weaknesses

Comprehensive and
accurate
understanding of
strengths and
weaknesses of
argument with
few/no mistakes

accurate
understanding of
strengths and
weaknesses of
grgument with only
minor mistakes

I C

D

Thorough ant G rades nary of

argument, with only
some evidence of
independent analysis

Reasonable summary
but important

misunderstandings or
omissions

Use of evidence

Criteria

16

ze of extensive
gevidence outside
readings to support

Claims and synthesize

ideas

Effective use of
evidence from
credible sources
putside readings to
support claims

Effective use of
evidence to|support
claims but confined
to course readings

REeasonable use of
evidence but
important omissions
or misinterpretations

Reference to

policy
implications

Extensive evidence of
consistent/

comprehensive

Lome evidence of
independent analysis
of policies

Reference 1o policies
but only summarizes
readings

analysis of policies Criteria Descriptors

Reasonable
description

of freference to
policies but
important omissions
or misinterpretations




What are the benefits and learning potential of peer
feedback

Students take an active role in the management of their own learning
Students develop objectivity in relation to criteria

Students self-assessment becomes more realistic

Learning is extended from the private and individual to a more public
domain

Students will receive more feedback from peers more quickly (PURT)

Enhances student learning

SDU-& (Summarised in Liu & Carless, 2006)



What roles do the teacher and students play?

« Teacher is the expert

* Teacher checks
misconceptions

 Teacher introduces
new concepts

 Teacher will assess
learning outcomes

 Teacher has limited
time (PURT)
SDU-+$

v Peers have more immediate
understanding of peer learning
challenges (PURT)

v' Peer feedback is often more
understandable (PURT)

v We self assess our
understanding when we are
explaining what we understand
to others

v' Peer feedback can be more
timely (PURT)

v Peer feedback is personal
(PURT)


https://sites.google.com/a/udel.edu/alessandre-margolies/effective-communication/constructive-feedback-for-peers

Consider your own feedback practice

Are you already making use of peer feedback in your courses or supervision? If yes, what do you do to
make it work in practice? Study the engagement strategies presented below. Which of the strategies are you

already employing and which would you like to gain more insight into?

Match

Clarify the :
students in o :
participants Determine quality PA

purpose of
PA, its
rationale &
expectations
to students

Provide

Provide :
e Dpecllyfes Png:::ggggge&

de;::,?fsii':‘g & LEREVAGELD format and trainin
assessmt—?nt fosui> made o exam I%s
productive interaction e

criteria PA and practice
(PURT)

scripts or activities &
checklists to timescale s:if::la::ts
scaffold PA

SDU&



Making peer
feedback work

Develops
students’ abilities
to evaluate own
progress, direct
own learning

Emphasizes
authentic and
complex
assessment
tasks

Has an appropriate Is rich in informal

balance of feedback (e.g. peer
summative and review of drafis, PN ’
formative collaborative Wlthln StUdentS SCOpe

assessment

project work) ’

Tr
N Ust leg ds
Is rich in formal tO Va/u :
feedback (e.g. ng
tutor comment,
self-review logs)

Offers extensive
confidence-
building
opportunities and
practice
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Peergrade

D




Has anyone used
Peergrade before?

D




What is peer grading?

Students hand in They give They give feedback on The teacher gets an
their work anonymous feedback the feedback overview



https://thecornerstoneforteachers.com/peergrade/peer-grading/




Is anyone planning on
using Peergrade?

D
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1. Create “Classroom” 2. Enrol “Students” 3. Create “Assignment”




4. Upload Assignment 5. Give feedback 6. See the overview




Students need PURT feedback to develop

Personal
Understandable

Relevant

Timely

SDU+&



Continuous Formative Assessment

(N (N

Feedback and feed-forward — no contribution to
summative assessment grade

100%
Summative

Assessment




Continuous Formative Assessment

Peer feedback face to face and using Peergrade - Rubrics
Peergrade and supervision

Peergrade enabling mid-term assessment and feedback

Peer feedback and Rubrics
Team Based Learning

Quizzes



[PEPARTMENT OF POLITICAL SCIENCE
CENTRE FOR JOURMALISM

ONLINE OR OFFLINE?
APPLYING PEeErR FEEDBACK IN LARGE CLASS

Which problem
was addessed?

GoALs
INVESTIGATE APPLICABILITY OF PEER FEEDBACK ONLINE
AND OFFLINE IN LARGE CLASSES AND COMPARE

Peer feedback
in class

A) QUALITY OF FEEDBACK
B) INCREASE IN PERFORMANCE
C) ACCEPTANCE AMONG STUDENTS

MRR Draft 1 MRR Final

Wha difficulties Ol v o
CE sharal:wriasins o earal’
What was the
outcome?

inor di esin
huation and i

LaRcE cLASS SETTINGS
CHALLENGING, BUT
STILL FEASIELE FOR PEER

Mission
accomplished?
Sttt s rond o e

=" FezDEACK.
= Trear!

RUBRIC MAKES
STUDENTS COMPETENT
FEEDBACK GIVERS

Mare pasitive svalustion of pear fesdback
aftur second poer fesdback sessicn

gt s e

" Onune ano OFFUNE
" FEEDBACK EQUALLY
HELPRUL TO IMPROVE
FEEDBACK

Ir-cLasS FEEDBACK
STILL RECEIVES BETTER
STUDENT EVALUATION

SDU<~

BSc in Journalism, soswdens

Conclusions

v’ Large classes challenging but peer feedback
possible, try it!

v Rubric makes students competent feedback givers

v Online and face to face feedback equally helpful to
improve feeedback

v' Face to face, in class feedback better student
evaluation

SDU CENTRE FOR TEACHING AND LEARNING
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Hvordan giver man 100 studerende tekstnzr feedback?
| to trin baseret pa elevstyret imitatio!

—— BSc in Journalism, 1o stdents

M 0 B 2013, me 8. 200251, sml iy Mmmmm A 72.74 0g B2 | m ucarvianingusteidingaorcied har g deder
rsti i b stk

Hvad er (elevstyret) imitatio? PR
et oo g o e 5 s b P ~_ooncilusions
1505, Ebarigning..”, o 222} o ot e T e o B i g St Bt

How do | give close
textual feedback to 90 students
on their journalistic and
academic writing?

- Teacher feedback when
students practise a new
genre or academic writing

- Peer feedback when

1709 24, mai: ‘sirifigt e o har et

oy e students are well-versed
mm:x.m;::::’g in a genre

P re——

- Have a clear focus for
peer feedback

ot wum

o da studarandes afslibends soitign evalaring
o rmat hvor Tars someranticer denes udbytin af de o forket med fesdback S8
Studerends har BRraget (i wvheringan
Evaluering af tiltag
Gevaredn styrier og svagheder ved fremygangsmiden
+  Gar U i g

gy o . i )R v bt of g e b kg, P

ks
Tak Kontakt
Til i jourriakststicerence for af bidrige 11 Ao bane med fdbeck | Medieserog 4§ Fasmis Farie
forkrat 2012 0 dela denes rafisioner over of ivaluing af samme Aduriat, ph.d
i Maria F. S Ui 't‘ Canter for Journakstk ’
it i of detta ¥ ‘Syddansk Unives kel
hvicinga it v oaniunalun e ok
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Peer feedback in Micro economics

Birgitte Sloth is responsible for the course Micro
economics at the Faculty of Business and Scocial
Sciences where peer feedback and Peergrade is used as
part of the written midterm trial exam in the courss,

Having solved an assignment equivalent to an exam
paper, each student must provide feedback to two
fellow students and self-evaluate using a rubric. The
rubric consists of about 25-20 items and have been
tailor-made to the specific assignment.

In the beginning, the trial exam was voluntary, but the
result was that nobody participatad, so it was made
mandatory.

Advantages of peer feedback and Peergrade
The best thing about integrating peer feedback and
using Peergrade, Birgitte says, is that students’
assignments are assessed, and that they receive feed-
back without it requiring a lot of teacher resources.
Apart from this, she points out that students learn
something from giving feedback. It is often easier to
spot other people’s mistakes than your own, but the
training derived from giving your fellow students feed-
back leads to a more reflected approach in your own
writing of assignments. Thus, peer feadback initiates

self-feedback.

Birgitte on peer feedback and Peergrade

If you would like to integrate peer feedback and use
Peergrade, Birgitke recommends starting with a class
that is smaller than in her context with 100-200
students in each group. A small class provides better
opportunities for dialogue with the students about their
experiences giving and receiving feedback and using
Peergrade.

Furthermore, Birgitte finds it important to set clear
assessment criteria for the assignments, students are to
provide feedback on. If students are to be able to give
each other proper and useful feedback, they need halp
in the form of specific criteria via e.g. a rubric.

Read

The practical setting

& Micro economics is a joint subject
for all students on General
Business Economics and Businass
Management, Students from other
programmes, e.g. Business
Administration and Commercdial Law
also attend the course.

Allin all, & instances of the course
are run, distributed on all five
campus cities and delivered in two
languages.

App. 800 students attend the
course every year

Apart frem submitting a completed
assignmient via Peergrade, all
students must provide feedback to
two fellow students and
self-evaluate.

A rubric has been prepared which
students use when giving feedback.
The rubric consists of 25-30 items
and has been tailor-made for the
assignment in question.

Contact

Birgitte Sloth
63 50 18 19

Institut for Virksomhedsledelse og

Gkonomi

SDU<~

Micro Economics, sostudents

Making a mid-term possible

Having solved an assignment equivalent
to an exam paper, each student must
provide feedback to two fellow students
and self-evaluate using a rubric.

"students’ assignments are assessed, and they
receive feedback without it requiring a lot of
teacher resources....

students learn something from giving feedback.
It is often easier to spot other people’s mistakes
than your own, but the training derived from
giving your fellow students feedback leads to a
more reflected approach in your own writing of
assignments.”

SDU CENTRE FOR TEACHING AND LEARNING S D U /?


https://e-learn.sdu.dk/bbcswebdav/courses/E-learn_Support_Center/Nyhedsbrev_2019/EnglishNyhedsbrevApril2019.pdf

The good example

- Collective academic supervision with peer fesdback st The Faculty of Enginesring

Collective academic supervision and peer feedback

In response to the inoreased intake of students, teach-
ers mast necessarily supervise more bachelor and mas-
ter's theses, which means an added focus on efficiency.
In his dewelopment project at the Lecturer Training Pro-
-Flnrrl.. Leon Bomde Larsen from the Maersk Mc-Kinney
oller Institute has tested collective aca super-
vizsion and peer feedback as methods to achieve better
and miore efficient smpervision. The test growp consisted
of six students who were writing their master’s thesis or
artickes om the topic of embedded electronics. The group
met every week for 1 - 2 howrs’ supervision. In
between, the students prodwced written materials for
their report. Feedback was provided by two fellow
students and the supervisor on each contribation.

Advantages of peer feedback and Peergrade
In sevenal studies, feedback is ranked high on the list of
parameters that students find important; at the same
time students quite consistently state that they receive
too litthe feedback. When students give each ciber
feedback, it has three imp effects, according to
Leos. Firstly, the amount of feedback that each simgle
stwdent receives increases and they get a different I.'#p-.
of feedback. Secondly, each student sees the waork o
other students and thus get inspiration for alternative
approaches and for contents that may lack in their own
waork. Thirdly, peer feedback forces students to relate to
the wct in writing sarlier than they would normally
d mlhb Incrmnl the actual number of hours

students spend on written compasition. Peergrade
makes it easy to admimister the process.

Leon on peer feedback and Peergrade
Leom desoribes his experiences with peer feedback and
Pesrgrade as positive, and ke is convinced that he will
use them again. He explains that he has saved time
using Peergrade, and that students have been very
positive about the software as well as the activity. ™f
recommend otfver teachers fo go for it I could not fave
suparvised six MMHJMIMW
and de”, Leon says. At the same time, he points
out that it is important to formulate specific geals for
thee activity, so that it is clear for studests how I:hl'r'
benefit, and how it supports their learning and ther
project. "It is importaat for the studants that every sk
ﬁ-h word they write can be psed directiy in bheir report,”
& 5ays.

W . i

SDU<~

The pratical setting

The collective academic sapervision
consisted of nine mestings. The first
was esed for an introduction of the
process and for jointly designing a
rubric for the assessment of “the
good abstract”, At the second meet-
ing, the principles underlying good
feedback were htrnduﬂwg

L -E. ID:n[Ig'.rEn:::::D':nl
2007,

In beteeen the two meetings,
students prepared a fictive abstract
far their repart/article on which they
received feedback during the

second mieeting. The following
lessons focesed on other parts of the
assignment, including literature
rewiew, requirements spectfication
and specific chapters, but fallowed
the same procedure with a discussion
of the I:oplf:omhn'ﬂshl of written
work amd feedback.

Asking students to revise texts on the
basis of the peer feedback recefved,
cptimises their leamming. Therefore,
Lean asked his stedents to rework
and resubmit their abstract to realise
this potential.

Contact

Lecn Bomde Larsen

65 5071 %0

gl rSmmomi, sdu dk

S0U Embodied Systems: for
Robotics and Leamni

Mazrsk Mc-Kinney Hmtu' Instituttet
Campuswej 55

5230 Odense M

Aprl 2019

Collective academic supervision
with peer feedback

“Firstly, the amount of feedback that each single
student receives increases and they get a different
type of feedback.

Secondly, each student sees the work of other
students and thus get inspiration for alternative
approaches and for contents that may lack in their
own work.

Thirdly, peer feedback forces students to relate to
the project in writing earlier than they would
normally do, and this increases the actual number
of hours students spend on written composition.
Peergrade makes it easy to administer the
process.”

SDU CENTRE FOR TEACHING AND LEARNING S D U /?


https://e-learn.sdu.dk/bbcswebdav/courses/E-learn_Support_Center/Nyhedsbrev_2019/EnglishNyhedsbrevApril2019.pdf

The good example

- Peer feedback at The Faculty of Health Sciences

Peer feadback on written assignments

In conmection with the joint module “Huwemanistic
research approaches within health sdence”, Katja
Schreder, E::tdn-:. midwife from the Faculty of Health
Sdences, has used peer feedback and Peergrade.

The practical setting
For several years, the madule has scored low on feed-
back in nil:l.'nn:. but due to the size of the module,
it has been difficult to find a way to improve the feed-
back part. During the kectwrer training programmee,

a was inspired to use Peergrade and she has read
m uprﬂr':r feedback to find out how it can
contribute to enhancing stedents’ learning cutcomes.

This is the first time, peer feedback and Peergrade are
used and it is in connection with an assignment that
concludes the module, and where students are to
umdertake an irical study taking their paint of
departure in Imd ealth Ernl'l:ﬁli problem.
Prior to this, stedents can submit two trial assignments
that support the work, they are to endertake in connec-
tion with the exam paper.

Az am add, rubrics are used. It is compulsary to fill in all
the boxes. To prepare the students for the task of giving
each other feedback, Katja spends about 20 minutes in
the intraductory lecture at the start of the module
Inl.rn-dudrh? peer feedback and the faculty’s pedagogical
considerations on the activity. Apart from this, students
lhl'l:‘rl;l'l'l'ld o tutorials om the Peergrade platform

On peer feedback and Peergrade

This is the first time that peer feedback and Peergrade
are used, so Katja and the other teachers are eager to
know whether it will have an effect on students” exam
papers. Cverall, the students have been positive to-
wards the activity. Katja recommends others to get
started integrating peer feedback and Peergrade, but
also poimts owt that, "It is important to carefully intro-
duce the activity and communicate why feadback
can enhance students’ lzarming. And explaim to them
that much of the learning comes from giving, not
receiving the feedback. Students” evaluations indicate
that this is what they have experienced.”

- — Al

SDU<~

# In this example, peer feedback and
Feergrade are used in connection
with a joint module at The Facualty
of Health Sciences that is attended
by students from four masters
degres programmes. A total of 126
students are enrolled on the
modulie.

# Katja was inspired to integrate peer
feedback and use Peergrade during
the lecturer traiming programme.

» g Health, peer feedback and Peer
grade are vsed as a method to
solve the recarring problem of
providing students with feedback in
the joint module.

» Katja and her colleagues view the
activity as an opportunity for
studenis to work more process-
criented, i.e. to continee work on
the same part of the assignment
after receiving feedbadk.

» To help stwdents give each other
feedback, rubrics have been wsad.

See rubric from aszignment 1
Sew rubric from aszignment 2

Contact

Katja Schroder
65 80 43 15

Department of Clinical Research,
Research Unit of Obstetrics and
Gynaecology

Department of Public Health,
Research Unit of User Perspectives

Aprl 218

Peer Feedback — From Course
to Programme Level

v' Encourages learning process focus

v" Rubric provides criteria focus

"It is important to carefully introduce the activity
and communicate why peer feedback can enhance
students’ learning. And explain to them that much
of the learning comes from giving, not

receiving the feedback. Students’ evaluations
indicate that this is what they have experienced.”

SDU CENTRE FOR TEACHING AND LEARNING S D U /?


https://e-learn.sdu.dk/bbcswebdav/courses/E-learn_Support_Center/Nyhedsbrev_2019/EnglishNyhedsbrevApril2019.pdf
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BSc: Philosophy of Science, Humanities, 9 x30)

students

Introduktion til feedback-gvelsen

Min rolle: facilitator. Jeg styrer tiden
Laringsmetode: Videofilmer - adj.pzed.forlgh: intro, start og evaluering
Formal: kobles til malbeskrivelsen:

Mélbeskrivelse:

Undervisningen tilrettelazgges med fokus pa de centrale lzeringsmdl for den studerende som
anfert nedenfor. Dette understettes af den valgte eksamensform, der fremmer og udpraver
den studerendes viden og fardigheder pé felgende punkter:

Viden
Efter endt kursus har den studerende viden om

+ centrale videnskabsteoretiske positioner og argumenter

» centrale humanvidenskabelige retninger i det 20. og 21. drhundrede

+ centrale sprog- og kommunikationsteoretiske positioner og argumenter, med sarlig
vaegt pd det 20. og 21. drhundrede

Feerdigheder
Efter endt kursus har den studerende fardigheder ift. at

4 Lab

+ kunne identificere og vurdere vi etiske ant 1. og ar i

sprog- og kommunikationsteorier

C)

» kunne arbejde ud fra en basal forstéelse for forskellige sprog- og
kommunikationsteoriers analytiske ligheder og begr i

« kunne anvende en basal forstdelse for forskningsprocessen i sprog- og
kommunikationsvidenskaberne

Kompetencer
Efter endt kursus har den studerende kompetencer ift. at

s kunne preesentere og diskutere | ikations- og vid kab -atiske
problemstillinger i skrift og tale, samt indgd i en dialog herom

« kunne reflektere kritisk pd et videnskabsteoretisk niveau i operationelle
! ikatii ige og kulturelle sammenhzenge

Unpopular course with students, irrelevant

Students new to university, high school
attitudes

Solutions

v Potential to develop students’ university
learning culture

v High expectations — adopt philosopher
discourse

v' Set the scene, mini presentations with
feedback

v Peer feedback task with rubric and clear
guidelines

v Followed by teacher feedback

Positive student evaluations — participation
valued and saw connection to learning

SDU CENTRE FOR TEACHING AND LEARNING S D U /?



BSc in Mathematics

Team Based Learning — Steps 1-6

Team-based learning i matematikundervisning

Torben Hgjland

Institut for Kemi-, Bio- og Miljsteknologi, Syddansk Universitet, Odense, DK

DT [
* [T I

SYDDANSK IUNT
UNIVERSITY OF SOUTHER

B Forelaesning @ tRAT B Holdopgave
B iRAT O Gennemgang af tRAT [0 Besvarelse af holdopgave
H Basisopgaver i program [0 Opgaveregning [J Pause uden opgaver
Figur 1: Opbygning af en typisk TBL-session V. OPBYGNING AF EN TBL-SESSION | DETTE EKSPERIMENT
a) I dette ekSperiment Dette eksperiment adskiller sig fra et klassisk TBL-forigb ved at formdlet er, at give de
N studerende en pause i forelaesningerne. Derfor er iRAT spredt ud i smé blokke i forela=sningen.
b) Forslag til forbedret struktur T en Klassisk TBL er der ikke en forelaesing, og iRAT laves ud i ét ved timens start.
En TBL-session har variabel leengde alt efter stoffets starrelse og sveerhedsgrad. Nedenunder

Michaelsen, L .K. and Sweet, M. (2008) The essential elements of team-based learning. New Directions for Teaching and Learning, no. 116, Winter 2008 © Wiley
Periodicals, Inc. Available at: www.interscience.wiley.com DOI: 10.1002/11.330

SDU-¢&
PA /i‘
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BSc in Legal History, 1 sudens

Problem
Large curriculum, much to learn,
Students’ anxious about exam

Brug af test i retshistorie

Solution

3 Quizzes — taken multiple times

Conclusion

v' Students happy about quizzes

v Questions relevant, appropriate exam
preparation, test is a useful teaching tool

Mot Ky v" Not all students engaged with quizzes,

would be most helpful if compulsory

Projektet

We offer a course and consultancy on Multiple Choice Questions

SDU-+&
PA /5‘
S D U /5. SDU CENTRE FOR TEACHING AND LEARNING
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5% 15% 20%

SDU CENTRE FOR TEACHING AND LEARNING S D U /5‘



Bachelors: Experts in Team Innovation, .- sudent

Evaluation

External exam graded according to the Danish 7-point grading scale. Grading
is based on an overall evaluation of a number of exam activities during the
semester (teellende aktiviteter) and an individual oral exam.

Exam activities during the semester (teellende aktiviteter):

*(10%) Multiple-choice-quiz on course curriculum presented in lectures
*(25%) The business report

*(15%) The team pitch of the business idea

The oral exam (50%) will be based on:
*The individual learning report

*The idea and sKkills poster

*The collaboration poster

SDU-¢&
PA /i‘
S D U ,;‘ SDU CENTRE FOR TEACHING AND LEARNING



Bachelors: Literature Studies (autumn 2019)

Incentivise preparation — replace final oral exam with 7 x Multiple Choice Test

45 min MCT on preparatory reading

Individual Group

80% attendance requirement
70% 30% Miss one lecture — zero points for that MCT
Miss two or more lectures — re-exam

pA
SDU < -
,;‘ SDU CENTRE FOR TEACHING AND LEARNING



Over to you — ways to integrate peer feedback into...

Programme Drop-in teaching

Individual Supervision
Courses

I":"\

SDU+



Programme Individual Courses Drop-in teaching Supervision

N

I',

(/
» Progression » Where could you place » Peer instruction » Where could you place
» Scaffolding peer feedback? » Think-pair-share peer feedback?
> Self-regulated » Criteria framework » Exemplary » Criteria framework
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